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INTRODUCTION

Having better and more effective teachers is a need of all educational systems and settings as we all agree that they are a key element in the quality of education, mainly in students’ school success and learning effectiveness (Darling- Hammond, 1998) as well as in the promotion of educational change (Wedell, 2009).  However, teacher education may not suffice to prepare the educators that changing societies and particular socio-cultural and political conditions may impose to teachers. Therefore, reformers such as policy makers, educational authorities, teacher educators, and teachers themselves, promote learning experiences that enhance teachers’ learning through individual or collaborative-cooperative professional development strategies for in-service teachers.  These experiences might be framed within three main conceptual perspectives on teacher learning: the cognitive, the socio-cultural and the critical.  
This course revises these perspectives to provide students with the opportunity to decide which one they want to draw on for their research. It also revises the professional development strategies or models available to support in-service teachers’ personal and professional growth giving students the possibility to select the most suitable strategy to implement in their own teaching contexts. Such models include mentoring, coaching, teacher communities, school-university partnerships, etc. Moreover, the course includes an analysis of national and international studies that have focused in understanding the knowledge, skills and dispositions that teachers can develop, the improvement of teaching practices, student’s work and learning, and how and why teachers can develop professionally as they get involved in different professional development strategies. As we discuss teacher learning perspectives and professional development models and analyze studies, we will pay attention to critical issues such as school reform, standards and imported models of professional development. 
GENERAL OBJECTIVE 

This course will provide students with different theoretical perspectives and models for in-service language teacher learning and development with a focus on socio-cultural and critical perspectives. 
SPECIFIC OBJECTIVES:

Specifically, this course you will allow you to develop cognitive, linguistic, and attitudinal domains:
Cognitive domain:

1. Explain the historical conceptual developments in the construction of professional growth agendas from teacher training to professional development.

2. Identify theoretical and practical differences in language teacher development initiatives proposed within cognitive, socio- cultural, and critical approaches. 

3. Recognize the individual, social, and political dimensions of language teachers’ professional development and its relation to the quality of education. 

4. Be acquainted with and critically review local knowledge on the field of language teachers’ professional development. 
Linguistic domain

1. Develop extensive reading skills for academic material covered in the course. 

2. Improve the capacity to analyze and summarize information and ideas conveying them clearly and fluently in papers and presentations.
3. Comprehend and use academic vocabulary related to the field of language teacher professional development and learning. 

Attitudinal domain

1. Improve the capacity to work autonomously in order to cover the material suggested and meet deadlines proposed.

2. Gain social, cultural and political understanding through the knowledge of other educational contexts and people.

3. Appreciate diversity and advocate for its respect in your personal and professional dimensions.

METHODOLOGY

This course is designed to help you improve your theoretical and practical understanding of the field of language teachers’ professional development and learning. To create an environment conducive to learning, you are expected to be actively involved in the class sessions, participate in pair or small group tasks, do the mandatory readings, and share reflections and questions. As a graduate level seminar, it will be mainly conducted by you as you are expected to actively discuss and reflect on the assigned readings. 

As the course instructor, I am committed to sharing with you the best of my experience and knowledge as a teacher educator and researcher in the field and I expect the same level of commitment from you. We will start the sessions on time and avoid interruptions and distractions caused by phone calls, text messages, and e-mail use. Dates for tasks will be negotiated, but if you have a contingency situation that delays your work or makes you miss a class segment, please inform me in advance or as soon as possible.
ASESSMENT

I propose the following assessment items to be discussed with you on the first day of class.  Both the activities and the percentages are to be negotiated.

ASSIGNMENTS:






% 

1. Student-lead class discussions and oral reports

20%
2. Annotated bibliography

           


20%
3. Final paper


                      


30%
4. Oral presentation of final paper                        

20%
5. Class participation and disposition


 
10% (Assessed by you and the 
                                                                                                                   instructor, 5% each)
1.  Student-lead class discussions and oral reports (20%). You will be assigned one of the course readings to lead a class discussion about it. You will also prepare a weekly report of the readings you did related to your annotated bibliographies; you will be graded on the basis of your preparation of the corresponding material and activities for discussion in class. 
2. Annotated bibliography (20%): This is due on September 25th. The purpose of this task is to help you build knowledge about the topic you are interested in. The introduction should describe: the topic of your interest and its relevance to the field and to our context. The annotations should briefly summarize, in 5 to 10 lines, a minimum of 10 articles that you have found useful to gain a better understanding of your topic of interest and its current state in the Colombian context. It should contain a complete reference (following APA style), a brief description of the main points of the article and an explanation of why you think it will be useful to you in understanding the selected topic. It should be done individually and be emailed by midnight. An example of how to write an annotated bibliography will be brought to class in advance. Proposed criteria for the evaluation of this annotated bibliography is the following: 

-Completeness: it contains complete references, description of main points in the article, explanation of where it could be useful and why. 
-Support: includes only articles which are pertinent and shows careful thought into whether it could be useful, given the topic you selected, and your needs.  
-Lexico, grammatical and textual features: it is clear, coherent and the right length (no more than 10 lines per annotation, not counting reference). 

3. Final paper (30%): This is due on October 3rd. It should be 7 to 10 pages long, not counting references. It should a) state the broad area of the field within which your topic of interest is located, and allude to its importance or significance within this area; b) guide the reader as to the structure of the remainder of the paper by providing a few lines about the themes addressed in the paper; d) elaborate on the major concepts, assumptions, expectations, beliefs and theories that are relevant to your topic, e) should include the actual ideas and beliefs that you hold about the topic you are interested in, and f) it should include a complete list of the references you used throughout the paper, following APA. Proposed criteria for the evaluation of this paper includes the following: 

-Relevance: is it connected to relevant theories and issues.

-Support: Does it include accurate citations?  (i.e., statements are cited, sources are either updated or seminal work, sources are reliable and pertinent.)

-Clarity and coherence: Are ideas clear and well connected (flow from one to the other)?

-Completeness: are all theories and concepts that should be covered included?

4. Oral presentation of final paper (20%): The last day of class you will be asked to present your paper to your peers and to provide your peers with feedback on theirs. The format for this presentation will be a power point. As a presenter, you are asked to be clear, organized and succinct. As a feedback provider, your role is to respond constructively to the presentations by providing valuable well-informed and critical feedback. 
5. Class participation and disposition (10%) Class participation entails a range of behaviors among which are arriving to class on time, participating in class with relevant comments, questions, and suggestions, and attending all individual appointments. For class sessions and appointments, you are expected to prepare in advance the assigned material. Failing to meet these expectations will seriously affect this grade.
 Written assignments:    All written assignments for this class must be typed, double-spaced, and use Times New Roman 12 point font.  You are encouraged to aim for clearly outstanding written work that reflects substantial effort and excellent mechanics.  Outline your assignments before writing them; this will help to ensure all aspects of the assignment are responded to and make sure to proofread all work before handing it in.
Plagiarism: This has become a great issue today in schools and universities over the last years. The most common forms of plagiarism have been taking material from the Internet and handing it in as your own, or handing in papers that were written for the same course by someone else. Other forms of plagiarism are:

· You use another person’s words, expressions or ideas in your writing without directly citing them by using quotation marks and including an appropriate reference,
· You paraphrase an author’s argument (e.g., through rearranging words, or changing only some of the words)without providing an appropriate reference,
· You hand in work that someone else wrote.

 

PLEASE NOTE:  According to the Graduate Students’ Code of Conduct (Acuerdo Superior 122 of July 7, 1997), the first time a student is caught plagiarizing, or attempting to plagiarize, any aspect of any course assignment, s/he will receive a grade of 0.0 for the assignment. The second time, s/he does or attempts to do so, s/he will both receive a grade of 0.0 for the assignment and be expelled from the university for a period of 10 years.    
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Schedule and Content

	Sessions and dates
	Topics
	Activities
	Readings and assignments

	Session 1, Friday 

August 29th  
	Overview of the course 
Class participation and performance assessment design

Self-assessment design

Definition of key terms and scope of Professional Development  

	Syllabus reading and discussion (objectives, methodology, readings, assignments, assessment, etc).

Creating criteria for class participation and performance

Creating criteria for self-assessment.

Discussion of readings

	Diaz-Maggioli (2003) 
Freeman (1989)



	Session 2, Saturday August 30th

	Overview of theoretical perspectives in Professional Development 
	
	Johnson (2009)

Franson & Holliday (2009) 

Hawkins & Norton, (2009)



	Session 3 Friday September5th
	Professional development before and after the PNB

Reactions to the PNB
	
	Cely (2007)
Salamanca (2007)

Sánchez & Obando (2008)

	Session 4, Saturday September6th

	Professional development before and after the PNB

 Reactions to the   

 PNB
	
	Cárdenas (en prensa)
Cárdenas, González  & Álvarez (2010)

González  (2010)



	Session 5, Friday September 12th
	Teacher learning and  development from a cognitive perspective

Individual Models of professional development (courses and worshops)


	
	Borg (2006)

González (2003)



	Session 6, Saturday September 13th
	Teacher learning and  development from an individual perspective


	
	Huberman (1989) 

Day (2008)



	Session 7, Friday September 19th

	Teacher learning and development from a Socio-cultural perspective

Collaborative and cooperative models of professional development  


	
	Cochran-Smith & Lytle (1999) 

Grossman,  Wineburg & Woolworth (2001) 

 

	Session 8, Saturday September 20th 
	Presentation of introduction to thesis proposal 
	
	Sierra (2007)

Li & Chan (2007)



	Session 9,
Friday 

September 26th
	Teacher learning and development from a critical perspective


	
	Day & Sachs (2004)

Toohey & Waterstone (2011) 

	Session 10, Saturday September27th

	Professional development for educational change
	
	Wedell (2009) 

Fullan (2007)


	Session 11, Friday October 3rd 

	Presentations and feedback


	
	

	Session 12, Saturday October 4th 
	Presentations and feedback

Course evaluation 
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