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COURSE DESCRIPTION
This course is designed as an opportunity for students to focus their research proposals and advance in the completion of a coherent theoretical framework that will support the development of their studies. This is also the occasion for the students to explore different approaches to language testing and assessment, while identifying the fundamental teaching and learning theories that support them, and get familiar with basic concepts in the field. In order to achieve these objectives, the students will revise international and local production of literature, including both conceptual and empirical papers.  The course has a particular emphasis on providing participants with the opportunity to develop a critical perspective towards testing and assessment procedures. Consequently, they will reflect upon their own practices while discussing alternative, democratic, and fair assessments. 
At the end of the course, the students are expected (a) to have advanced in the definition of the gap that they will intend to fill in their studies, (b) to have expanded their theoretical knowledge and clarified key concepts about the specific areas of interest that will support their research proposal, and (c) to have developed consciousness of their responsibility to advocate for more democratic and fair assessment practices. 
OVERALL COURSE ORGANIZATION
The course is broken down into six main parts:  (1) historic overview and theoretical foundations of testing and assessment, (2) key concepts in evaluation, (3) classroom-based evaluation, (4) alternative assessment, (5) socio-critical perspectives in evaluation, and (6) constructs and models in language testing and assessment. These main areas will be developed along twelve sessions as follows: 

PART I: HISTORIC OVERVIEW OF TESTING AND ASSESSMENT

In this part we will address testing and assessment from a historic perspective. The students will identify different eras in the development of the discipline while making connections as to the underlying theories that have supported testing and assessment practices over time. 

Sessions 1 & 2: August 29th - 30th
Spolsky, B. (2008). Ch 29: Historical and future perspectives of language assessment. In Shohamy & Hornberger (eds) Encyclopedia of Language and Education, Vol. 7: Language Testing and Assessment. Springer
Shohamy, E. (1998). Evaluation of Learning Outcomes in Second Language 
Acquisition: A Multiplism Perspective. 238-261 In Byrnes H. (ed.) 
Learning Foreign and Second Languages. MLA’s Teaching Languages, 
Literatures and Cultures series
Arias, C., & Maturana, L. (2005). Evaluación en lenguas extranjeras: discursos y prácticas. Ikala: Revista de Lenguaje y Cultura, 10, 63-91. 
Lopez & Bernal (2009). Language testing in Colombia: A call for more teacher education and teacher training in language assessment. Profile, 11 (2), 55-70
PART II: KEY CONCEPTS IN EVALUATION
In this part we will clarify some key concepts and procedures in evaluation such as the difference between testing and assessment, different types of assessment according to its purpose and the phases that one goes through when designing an assessment program.

Sessions 3 & 4: September 5th – 6th 
Shohamy, E. 1998. Evaluation of Learning Outcomes in Second Language 
Acquisition: A Multiplism Perspective. 238-261 in Byrnes H. (ed.) 
Learning Foreign and Second Languages. MLA’s Teaching Languages, 
Literatures and Cultures series 
Brown, D. H. (2004). Chapter 1: Testing, assessing and teaching. In Language assessment: Principles and classroom practices. NY: Longman.

Gipps, C. (1999): Ch.10: Socio-Cultural aspects of assessment (first two subtitles). In Review of Research in Education, 24, 355-375. American Educational Research Association. http://www.jstor.org/stable/1167274. Accessed: 18/03/2012 10:07
Task: Summary 1
PART III: CLASSROOM-BASED EVALUATION
In this part we will discuss classroom evaluation including traditional vs. alternative procedures and the qualities and principles that support such practices. The discussion will address the development of teacher-based assessment and its possibilities in order to make testing and assessment practices more fair and valid. 

Sessions 5 & 6: September 12th – 13th 
Gipps, C. (1999): Ch.10: Socio-Cultural aspects of assessment. In Review of Research in Education, 24, 375-392. American Educational Research Association. http://www.jstor.org/stable/1167274. Accessed: 18/03/2012 10:07
Rae-Dickins, P. (2008). Chapter 7: Classroom-based language assessment. In Shohamy & Hornberger (eds) Encyclopedia of Language and Education, Vol. 7: Language Testing and Assessment. Springer
Davison, C & Leung, C (2009). Current Issues in English Language Teacher-Based Assessment. In Tesol Quarterly 43, (3), September 393-415.
TASK: Summary 2
PART IV: ALTERNATIVE ASSESSMENT 
In this part we will discuss alternative assessment procedures, such as portfolios, observations, performance assessment, etc. that reflect socio-cultural views of teaching and learning, and the qualities that support such practices.

Sessions 7 & 8: September 19th – 20th 
Brown, J. D. & Hudson, T. (1998). The alternatives in language assessment. In Tesol Quarterly 32, (4), 653-675.

Fox, J. (2008). Chapter 7: Alternative Assessment. In Shohamy & Hornberger (eds) Encyclopedia of Language and Education, Vol. 7: Language Testing and Assessment. Springer
Hargreaves, A.; Earl, L. & Schmidt, M. (2002). Perspectives in alternative assessment reform. In American Educational Research Journal 39, (1), 69-95.
TASK: Summary 3
PART V: SOCIO-CRITICAL PERSPECTIVES IN EVALUATION

In this part we will discuss socio-critical perspectives in evaluation, such as democratic and fair assessment, and the qualities and principles that support such approaches. Likewise, we will explore issues in current teacher-based assessment from a critical perspective.
Session 9 & 10: September 26th – 27th 

Shohamy, E. (2001). Democratic assessment as an alternative. In Language Testing 18 (4) 373–391

Suskie, L. (2002). Fair assessment practices: Giving students equitable opportunities to demonstrate learning [Electronic version]. Adventures in Assessment, 14, 5-10. (ERIC Document Reproduction Service No. ED 482885).
Davies, A. (2008). Ch. 28: Ethics, professionalism, rights and codes. In Shohamy & Hornberger (eds) Encyclopedia of Language and Education, Vol. 7: Language Testing and Assessment. Springer

Lamb, T. (2010). Assessment of autonomy or assessment for autonomy? Evaluating learner autonomy for formative purposes. In A. Paran & L. Sercu (Eds.). Testing the untestable in language education (pp. 98-119). Bristol: Multilingual Matters.

TASK: Summary 4  
PART VI: CONSTRUCTS AND MODELS IN LANGUAGE TESTING AND ASSESSMENT

In this part we will discuss some of the language models and constructs that have supported different types of testing and assessment procedures. Emphasis will be given for the students to identify the “what” of assessment and its relation with language models. Likewise, we will discuss the role of constructs in qualities such as validity and reliability from different theoretical perspectives.

Session 11 & 12: October 3rd – 4th 

Omaggio, A. C. (1986). Chapter 1: First principles. In Teaching language in context.MA: Heinle & Heinle
Fulcher, G. & Davidson, F. (2007). Unit A3: Constructs and models. In Language testing and assessment: And advance resource book (35-51). Routledge
Canagarajah, S. (2006). Changing communicative needs, revised assessment objectives: Testing English as an international language. In Language Assessment Quarterly, 3 (3), 229-242.

Task: Summary 5 and Introduction drafts for feedback. 

October 9th is the deadline for the final annotated bibliography and the Introduction.

CLASSROOM DYNAMICS AND ASSIGNMENTS
Every session the students will discuss the assigned readings and create a graphic organizer of the main ideas developed by the authors—they will be allowed to do it as a group if they wish. This activity will permit us to display our understanding of the main themes planned for the course at the time that we create an electronic reading portfolio. 

Starting from the third session (second weekend), each one of the students will be in charge of presenting an empirical study carried out in the local context. They will explain methodological and theoretical aspects of it, and share their opinions as to what extent it contributes to their own studies. This activity will serve as a source of reflection in order to connect theory and practice, and as a strategy for the students to identify gaps in the Colombian context that are worth addressing.
For the same purpose, the students will create an annotated bibliography of minimum five sources that they will submit at the end of the course. In order to do so, every two sessions they will submit one reference with comments about the significance of the source for their projects. The references could refer to either the empirical studies that they will be in charge to present or other empirical or theoretical papers whenever they remain significant for their research projects. 

In the last session, the students will present key aspects of their introductions and their tentative research questions to the class in a power point format. The written final products will be due one week after the last session.
EVALUATION
The final grade of the course will be based on the evaluation of four products:

Annotated bibliography
 (5 sources)


30 %
Introduction & 
research question


30 %
Graphic organizers (6)




40 %
COURSE EXPECTATIONS
Attendance: Please make sure to be in class on time and leave when class is over, unless you have inconveniences you previously discussed with your instructor. Please also remember that Reglamento Estudiantil requires students to attend a minimum of 80% of the class. Therefore, if you miss 10 hours of class, you will fail the course. 

 

About cell phones & computers: Please make sure to silence your cell phone before entering the room & refrain from using your cell phone during class. Text-messaging and facebooking will not be tolerated. 

 

Written assignments:    All written assignments for this class must be typed, double-spaced, and use Times New Roman 12 point font.  You are encouraged to aim for clearly outstanding written work that reflects substantial effort and excellent mechanics.  Outline your assignments before writing them; this will help to ensure all aspects of the assignment are responded to and make sure to proofread all work before handing it in.

Plagiarism: This has become a great issue today in schools and universities over the last years. The most common forms of plagiarism have been taking material from the Internet and handing it in as your own, or handing in papers that were written for the same course by someone else. Other forms of plagiarism are:

· You use another person’s words, expressions or ideas in your writing without directly citing them by using quotation marks and including an appropriate reference,
· You paraphrase an author’s argument (e.g., through rearranging words, or changing only some of the words) without providing an appropriate reference, 
· You hand in work that someone else wrote.

Note:  According to the Graduate Students’ Code of Conduct (Acuerdo Superior 122 of July 7,  1997), the first time a student is caught plagiarizing, or attempting to plagiarize, any aspect of any course assignment, s/he will receive a grade of 0.0 for the assignment. The second time, s/he does or attempts to do so, s/he will both receive a grade of 0.0 for the assignment and be expelled from the university for a period of 10 years.    

