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Class schedule:

Fridays 5:00 to 9:00 pm

Saturdays 8am-1pm

Course Description

In the context of national EFL curricular reforms brought about by Programa Nacional de Bilingüismo, it is important that EFL teachers critically analyze not only the theoretical perspective and approaches that the reform draws on but also the theoretical perspective and approaches that inform their own English teaching practices. Additionally, it is peremptory that they explore new perspectives and approaches that can help them work together with other teachers in the development of a curriculum that is in tune with both the needs and socioeconomic conditions of the students and national goals of developing students’ English proficiency. As such, this course will provide you with the opportunity to do the following: (a) review behavioral and cognitive, socio-cultural and socio-critical approaches that have been used in the teaching of foreign languages in Colombia and other contexts, (b) reflect on the purposes; effectiveness; and the views of language, learners, learning and teaching that these approaches reflect; and (c) discuss the issues and limitations of applying these approaches in Colombian EFL classrooms. In addition, the course intends to provide a space for the following: (a) the in-depth exploration of one particular socio-critical approach that has the potential to help narrow the current gap between schools and communities: community-based language teaching, (e) the preparation, using backward design, of a community-based language unit that takes into account the context, the students’ needs and sociocultural background, the curricular standards for English, and institutional goals, and (f) the critical reflection on how to modify the curriculum of one particular institution to make it more in line with the needs of the students and society.

Essential question:

The overarching essential question that will guide all of the activities in this course will be How can I modify curriculum and instruction to better address the needs of students and society? 
Desired results

At the end of the course students will have the following enduring understandings:

· Get a deeper understanding of the standards-based proposal made by the national government to teach English 
· Be familiar with behavioral, cognitive, socio-cultural and socio-critical approaches to the teaching of English 
· Be able to point out how each of these approaches a) is similar or different from the approach/es they have been using so far to teach English, b) is useful to them in the particular context where they work and why, and what would be the possibilities, issues and limitations of implementing such approaches in their classrooms

· Have a clear understanding of how to prepare a community-based language unit that takes into account curricular standards and uses backward design 

· Have a clear idea of how the curriculum of the institutions in which they work could be modified so that it is more in line with students and society’s needs.
Acceptable evidence:

1. Reaction papers: (3 papers, 10points each=30points):As can be seen in the schedule of classes, during the first weeks of this course we will be reviewing behaviorist and cognitivist approaches to the teaching of English. Then, we will start discussing sociocritical approaches such as  community-based language teaching, critical literacies, and critical language awareness. Finally, we will take some time to review SFL and genre-based approaches. To provide you with an opportunity to go deeper into each approach and to prepare you for your curriculum redesign project, after we finish discussing each of these sets of approaches, you will be asked to write a reaction paper (about 2 pages long) in which you respond to the following questions: 
· How are these approaches different from the approach/es you and your fellow teachers have been using so far to teach English?  
· How useful do you think these approaches are to you and your fellow teachers in the particular context where you work and why? 
· What would be some possibilities, issues and limitations in implementing such approaches?

All reaction papers are due the Friday after the topic has been concluded and should be posted on MOODLE before 5pm that Friday. 

2. Community-based language teaching unit (30 points)
3. Curriculum Redesign Project (Poster presentation, 40 points):
Besides the community-based language unit, for this course, you will be asked to make a proposal for how to change the curriculum at your workplace. The proposal will be presented orally the last day of classes and will take the form of a poster presentation. This presentation should include the following sections:

· Setting:  This section should include a brief description of the students and the English program. 

· Analysis of approach followed: This should include a brief description of the approach that has been followed so far (e.g., what kinds of topics, activities, forms of assessment)and an analysis of it (e.g., what is problematic about this approach, why it should be changed) in light of the theories studied in class. As such, this section is expected to include some in-text citations.

· Proposal: This should include a description, in light of the approaches studied in class, of an approach that you think could more efficiently address the English language needs of the students in this setting. This section is also expected to include some in-text citations.

· Implications: This section should include an analysis of why you think the above/mentioned approach could be more effective.

· References: this should include a complete list, following APA, of the sources you used for the presentation.

As a presenter, you are asked to be clear, organized and succinct so that everyone has time to talk. As a feedback provider, your role is to respond constructively to the presentations by providing valuable well-informed and critical feedback. 
Grading:

A passing grade for this course is 3.5 which correspond to 70 points out of the 100 assigned to the different tasks. 
Methodology
¿Para qué le servirá al estudiante? ¿Qué encontrará en ella? ¿Puede usarla como una herramienta de comunicación, para ver contenidos, para recepción y envío de tareas? ¿Cuándo y con qué periodicidad debe visitarla o consultarla?
In this course, you will be required to read 2-3 chapters per week. These readings will be available to you before the course starts and will be discussed each class after a brief overview by the instructor of the theories studied the previous class. During the overview, you will have an opportunity to ask questions and clarify doubts. The discussion of the readings, will take place both in small groups and whole class. Small groups will be asked to respond to questions, fill out charts, summarize the main points in the readings, and examine how the theories studied can be applied to our context. As we move along with the analysis of new theories and approaches, you will have a chance to do fieldwork and collect ideas for your community-based language teaching unit and your curriculum redesign final project. 
For your convenience, we have put all of the information regarding the course on Moodle. We expect that you use this platform regularly, not only for the posting of your assignments and the reception of feedback but for checking up dates, class topics, assigned readings, and class activities. As the instructor will use this platform as the main means of communicating with you, you should also go there if you want to find class handouts, power point presentations, or clarifications on assignments. Finally, you can use the platform as a quick way to send information to all your peers and to communicate with all of them at once.
RULES AND REGULATIONS
· Attendance: Please make sure to be in class on time and leave when class is over, unless you have inconveniences you previously discussed with your instructor. Please also remember that Reglamento Estudiantil requires students to attend a minimum of 80% of the class. Therefore, if you miss 10 hours of class, you will fail the course. 

· About cell phones & computers. Please make sure to silence your cell phone before entering the room & refrain from using your cell phone during class. Text-messaging and facebooking will not be tolerated. 

· Written assignments: All written assignments for this class must be typed, double-spaced, and use Times New Roman 12 point font.  You are encouraged to aim for clearly outstanding written work that reflects substantial effort and excellent mechanics.  Outline your assignments before writing them; this will help to ensure all aspects of the assignment are responded to and make sure to proofread all work before handing it in.

· Plagiarism: This has become a great issue today in schools and universities over the last years. The most common forms of plagiarism have been taking material from the Internet and handing it in as your own, or handing in papers that were written for the same course by someone else. Other forms of plagiarism are:
· You use another person’s words, expressions or ideas in your writing without directly citing them by using quotation marks and including an appropriate reference,
· You paraphrase an author’s argument (e.g., through rearranging words, or changing only some of the words) without providing an appropriate reference, 
· You hand in work that someone else wrote. 

PLEASE NOTE:  According to the Graduate Students’ Code of Conduct (Acuerdo Superior 122 of July 7,  1997), the first time a student is caught plagiarizing, or attempting to plagiarize, any aspect of any course assignment, s/he will receive a grade of 0.0 for the assignment. The second time, s/he does or attempts to do so, s/he will both receive a grade of 0.0 for the assignment and be expelled from the university for a period of 10 years.    

Learning Experiences and Instruction

	CLASS/DATE
	TOPICS
	ACTIVITIES
	READINGS AND ASSIGNMENTS DUE FOR THIS CLASS


	1: Friday

Oct 26
	Overview of the Course 

	Syllabus reading and discussion

 (objectives, methodology, readings, assignments, assessment, etc) 

Discussion of the concept of method: Pennycook  and Kumaravadivelu
	Mandatory  Readings: 

1)Pennycook (1989) 

1) Kumaravadivelu (2001) 



	2. Saturday 

Oct 27
	English Competence Standards and the Common European Framework of Reference
	Review of perspectives and approaches 

Analysis of the standards booklet and of the CEFR: What perspective or approach are they suggesting?

	Class Readings:

1) MEN (2006). Estándares Básicos de Competencias en Lenguas Extranjeras: Inglés 

2) Council of Europe (2001). Common European Framework of Reference. Chapter 6


	3. Friday, Nov 2
	Behaviorist & Cognitive  Approaches to Language Teaching: 

(Grammar translation, audiolingual, TPR, Natural approach, CALLA) 


	Discussion of readings: 
1) difference between cognitive and sociocultural approaches 

2) Purposes of behaviorist and cognitive approaches, difference with other approaches; views of language, teaching, learners, and learning that are reflected in their use; issues and possibilities and limitations of applying them in the Colombian context. 


	Class Readings:

1) Brown, D. (2001). chapters 2 & 3

2) Freeman & Freeman (1998), chapters 1-3 


	4. Saturday, Nov 3
	Socio-linguistic Approaches to Language Teaching: Communicative Language Teaching, Whole Language, Task-based Instruction, Theme-based Instruction, Content-based Instruction, and Sheltered Instruction. 
	Discussion of readings around the approaches: Purposes, difference with other approaches; views of language, teaching, learners, and learning that are reflected in their use; issues and possibilities and limitations of applying them in the Colombian context. 


	Mandatory Readings: 

1) McKay, S.L. (2002). chapter 5- CLT. 
2) Echevarria, J., Vogt, M., & Short, D.(2008), Chapter 1- SHI. 

3) Cadavid (2003)- THBI
4) Rodríguez-Bonces, M., & Rodríguez-Bonces, J. (2010). -TBI
5) Zuluaga, C., Lopez, M., & Corzo, J.(2009).
Recommended readings: 
1) Arismendi et al (2008)-CBI

2) Monsalve, M., Montoya, P., & Serna, H.(2005)
Assignment due:

Write and post on Moodle your Reaction Paper 1: what approach/es from the behaviorist and cognitive, ones studied this weekend do you think you have been using so far to teach English and why?  How useful do you think this particular approach has been to your students and why? What other approach, from the ones studied in class, do you think has the potential to be more useful and why? What would be the possibilities, issues and limitations of implementing such methodology in your institution?

	5. Friday

Nov 9
(Judy)
	Socio-critical Approaches to Language Teaching: Community-based Language Teaching

	Discussion of readings:

Principles CBLT is based on
Types of activities which are promoted,  Drawbacks 

Benefits.

	Mandatory Readings

Sharkey, J., & Cade, L. (2008). chapter 9

Assignment due:

Write and post on Moodle your Reaction Paper 2: what approach/es from the socio-linguistic ones studied this weekend do you think you have been using so far to teach English and why?  How useful do you think this particular approach has been to your students and why? What other approach, from the ones studied in class, do you think has the potential to be more useful and why? What would be the possibilities, issues and limitations of implementing such methodology in your institution?



	6. Saturday, Nov 10, (Judy)

	Socio-critical Approaches to Language Teaching: Community-based Language Teaching


	Getting g ideas of the Projects they will be working on-fieldwork

Preparing units using backward design 

Discussing how standards affect curricular decisions
	Mandatory Readings

Sharkey, J. (2012). 


	7. Friday

Nov 16
(Judy)
	Socio-critical Approaches to Language Teaching: Community-based Language Teaching


	Analyze assumptions about teachers and learners

Analyze how they can do one following these other principles
	Assignment:

Sts find resources in their institutions and community and bring ideas for how to build a unit based on that 

Sts bring a typical lesson plan 



	8. Saturday 

Nov 17
(Judy)
	Socio-critical Approaches to Language Teaching: Community-based Language Teaching


	Judy, Please insert activities 


	Assignment:

Write and post on Moodle your community-based language teaching unit. 

	9. Friday  

Nov 23

	Socio critical approaches to Language Teaching: Intercultural Education, Critical literacy, Critical Language Awareness, Critical Media Literacy
	Discussion of readings: Purposes of sociocritical approaches, difference with other approaches; views of language, teaching, learners, and learning that are reflected in their use; issues and possibilities and limitations of applying them in the Colombian context. 


	Mandatory Readings: 

1) McLaughlin, M. & DeVoogd, G.(2004)
2) Janks (2010), chapter 2 of Hornberger & McKay-CL approaches
Choose one of the following:

1) Wallace, C. (1999)-CLA

3) Rodríguez, C., & Hine, N. (2009). CML

4) Cruz, F.(2007). IE
5) Gebhard, M., Harman, R., & Seger, W.(2007).
6) Castañeda, M. (2012). IE
7) Martinez, M. Moreno, F (2004) GBP

Recommended Readings:

1) Pineda, C. (2004). CTH

2) Gomez, L. (2012)-IE

3) Mendieta, J. (2009).-CL

4) Sarmiento, M. (2010). CTH

5) Posada, J. (2004).-CL

6) Hernandez, O., & Samacá, Y. (2006) - IE

7) Peña, M., & Onatra, A.(2009). -CL 



	10. Saturday  

Nov 24

	SFL & Genre-based approaches 
	Discussion of readings: Purposes of SFL and Genre-based approaches, difference with other approaches; views of language, teaching, learners, and learning that are reflected in their use; issues and possibilities and limitations of applying them in the Colombian context. 


	

	11. Friday  

Nov. 30 


	Review of all approaches 
	Analysis of textbook chapters for how the approach they claim to take corresponds to the activities they propose

	 Assignment:

Reaction paper 3: Which of the sociocritical approaches studied in the last few classes do you think is similar you have been using so far to teach English and why?  Which do you think has the potential to be useful to you in your classes and why? What would be the possibilities, issues and limitations of implementing such approach in your institution?

	12. Saturday Dec. 1 


	Poster Presentations of Curriculum Redesign Projects
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